DEVELOPING APPROPRIATE ENGLISH SPEAKING CLUB LEARNING TASKS FOR GRADE VII STUDENTS OF SMP ISLAM TERPADU (IT) LUQMAN AL HAKIM INTERNASIONAL (LHI)

IN THE ACADEMIC YEAR 2015-2016 by Ashari, Nafi
DEVELOPING APPROPRIATE ENGLISH SPEAKING CLUB 
LEARNING TASKS FOR GRADE VII STUDENTS OF SMP ISLAM 
TERPADU (IT) LUQMAN AL HAKIM INTERNASIONAL (LHI) 
IN THE ACADEMIC YEAR 2015-2016 
 
A THESIS 
Presented as Partial Fulfilment of the Requirement for the Attainment of  
Sarjana Pendidikan Degree in English Language  
Education 
 
 
 
 
 
 
 
 
Nafi Ashari 
08202241039 
 
 
ENGLISH LANGUAGE EDUCATION DEPARTMENT 
FACULTY OF LANGUAGES AND ARTS 
YOGYAKARTA STATE UNIVERSITY  
2015 
 
ii 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Approved on 5 August 2015 
iii 
 
RATIFICATION 
 
The thesis entitled Developing Appropriate English Speaking Club Learning 
Tasks for Grade VII Students of SMP IT Luqman Al Hakim Internasional in the 
Academic Year Of 2015-2016 has been accepted by the Board of Examiners of 
Faculty of Languages and Arts, Yogyakarta State University on 10 August 2015 
and declared to have fulfilled the Requirements for the Attainment of a Sarjana 
Pendidikan Degree in English Language Education. 
 
 
 
 
 
 
 
 
 
 
 
Yogyakarta, 14 August 2015 
iv 
 
PERNYATAAN 
 
Yang bertanda tangan di bawah ini, saya 
Nama    : Nafi Ashari 
NIM    : 08202241039 
Program Studi   : Pendidikan Bahasa Inggris 
Fakultas    : Bahasa dan Seni Universitas Negeri Yogyakarta 
menyatakan bahwa karya ilmiah ini adalah hasil perkerjaan saya sendiri. 
Sepanjang pengetahuan saya, karya ilmiah ini tidak berisi materi yang ditulis oleh 
orang lain, kecuali bagian-bagian tertentu yang saya ambil sebagai acuan dengan 
mengikuti tata cara dan etika penulisan karya ilmiah yang lazim.  
Apabila ternyata terbukti bahwa pernyataan ini tidak benar, sepenuhnya 
menjadi tanggung jawab saya. 
 
 
 
Yogyakarta, 5 Agustus 2015 
Penulis, 
 
 
 
Nafi Ashari 
 
 
v 
 
MOTTOS 
 
 
 
 
Indeed, my prayer, my rites of sacrifice, my living, and my 
dying are for Allah, Lord of the worlds. 
- Qur’an (6:162) 
 
 
 
Don’t say to Allah SWT that we have problems, but say to 
problems that we have Allah SWT. 
- Mohamed Alfatih 
 
 
 
Destiny is not a matter of chance, it’s a matter of choice. It’s 
not a thing to be waited for, it’s a thing to be achieved. 
- William Jennings Bryant 
 
 
 
 
 
 
 
 
 
 
 
vi 
 
 
 
 
 
 
 
 
 
DEDICATIONS 
 
 
 
 
 
I dedicate this thesis to Ibu, Ibu, Ibu, Ayah, my brothers and sisters. 
I am deeply grateful for your love, hands, support, motivation, and 
encouragement in my life. Thank you. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
vii 
 
ACKNOWLEDGEMENTS 
 
 
Praise be to Allah SWT for keeping my strengths so that I could  finish 
this thesis  as the  partial fulfillment of the  requirement  for the  attainment  of  
Sarjana Pendidikan Degree in English Education. In this opportunity, I would like 
to express my sincerest gratitude to my supervisor, Joko Priyana, who has 
provided me advice and guidance to finish this thesis. I am also very thankful to 
Nunik Sugesti and all lecturers of English Language Education Department who 
have given me a lot of knowledge and inspiration in all these years of my study. 
I am also very grateful for the principal, all teachers and staff, and all 
seventh grade students of SMP IT LHI who have welcomed me into their school 
and given me opportunities to conduct my research. May we all continue to learn 
from each other. 
I am very thankful to all my classmates of PBI B 2008: Veronica, Wikan, 
Enggal, Wulan, Putri, Joan, Titis, Rini, Hayu, Mida, Apri, Anisa, Eca, Laily, Santi, 
Amy, Reza and Nove who have taught, helped, had fun and competed with me. I 
would also like to thank Ahmad, and Zuhdan for their assistance. 
At last, I wish to thank my family for suffering through the process of 
writing of this thesis. I hope they will regard this as worth of effort. 
 
Yogyakarta, 5 Agustus 2015 
The writer, 
 
Nafi Ashari 
 
viii 
 
TABLE OF CONTENTS 
 
Page 
TITLE  ......................................................................................................   i 
APPROVAL SHEET  ..............................................................................   ii 
RATIFICATION SHEET.........................................................................   iii 
PERNYATAAN........................................................................................  iv 
MOTTOS.................................................................................................... v 
DEDICATIONS......................................................................................... vi 
ACKNOWLEDGMENTS.......................................................................... vii 
TABLE OF CONTENTS  ......................................................................... viii 
LIST OF TABLES.....................................................................................  xii 
LIST OF FIGURES.................................................................................... xiv 
LIST OF ABBREVIATIONS..................................................................... xv 
ABSTRACT...............................................................................................  xvi 
CHAPTER I INTRODUCTION 
A. Background to the Study  .............................................................   1 
B. Identification of the Problems.......................................................   2 
C. Limitation of the Problems ...........................................................   4 
D. Formulation of the Problems  ........................................................  4 
E. Research Objectives  ....................................................................   4 
F. Significance of the Study................................................................ 5 
CHAPTER II LITERATURE REVIEW  
A. Review of Related Literature  ......................................................   6 
 
ix 
 
1. Teaching English in Junior High School …….......................   6 
a. The Curriculum   .................................................................. 6 
b. English Speaking Club in SMPIT LHI   ............................... 8 
2. Communicative Language Teaching (CLT)    ........................... 8 
3. Teaching of Speaking ......................………………………...... 11 
a. Cognitive Process in Speaking  ...………………………...... 11 
b. Speaking Skills ...……………………………..……………. 12 
c. Communication Strategies  .………………………………... 12 
d. Fluency and Accuracy ......…………………………………...13 
4. Developing English Speaking Club (ESC) Learning Tasks ......... 14 
a. Need Analysis ..............................................………………… 14 
b. The Syllabus ................………………………………………. 16 
c. Component of Task  ..………………………………………... 17 
d. Type of Tasks .....………………………………………….…. 23 
5. Instructional Materials ......................................…………………. 26 
a. Course Book .............................................................................. 28 
b. The Roles of Course Books ....................................................... 29 
c. Criteria of Good Course Books ................................................. 30 
d. Kinds of Materials Production ................................................... 35 
e. Material Evaluation .................................................................... 35 
B. Conceptual Framework .………………………………………………. 36 
CHAPTER III RESEARCH METHOD …………………………..………….. 40 
A. Research Design………………………………………………………. 40 
x 
 
B. Research Setting………………………………………………………. 40 
C. Research Procedure………………………………………………….... 41 
D. Data Collecting Technique………………………………………….... 43 
E. Research Instrument………………………………………………….. 43 
F. Data Analysis Technique……………………………………………... 46 
CHAPTER IV RESEARCH FINDINGS AND DISCUSSION ………..……. 48 
A. Findings……………………………………………………................. 48 
1. Needs Analysis………………………………………………........ 48 
a. The Description of the Participants/Students…………….…... 48 
b. The Description of the Target Needs…………………….…... 48 
c. The Description of Learning Needs……………………….…. 53 
2. The Syllabus …………………………………………………....... 65 
3. The First Draft……………………………………………………. 73 
a. The Description of Unit 1……………………………………. 74 
b. The Description of Unit 2……………………………………. 77 
c. The Description of Unit 3……………………………………. 79 
4. The Expert Judgment…………………………………………….. 82 
5. The Review of the First Draft……………………………………. 92 
B. Discussion……………………………………………………………. 96 
CHAPTER V CONCLUSIONS AND SUGGESTIONS……………………. 102 
A. Conclusions…………………………………………………..……… 102 
1. The Target Needs…………………………………………...…… 102 
2. The Learning Needs………………………………………...…… 102 
xi 
 
3. The Appropriate ESC Materials ..............................................….. 103 
B. Suggestions………………….…..……….………….………….......... 106 
1. To the English Teachers…………………………………………. 107 
2. To Other Researchers……………………………………………. 108 
REFERENCES……………….…………………………………………........ 109 
APPENDICES 
A. Needs Analysis Instrument  
B. Results of Needs Analysis  
C. The First Draft of Materials 
D. Expert Judgment Questionnaire For Materials 
E. Results of Expert Judgment Questionnaire For Materials 
F. Validation   
G. Final Draft of Materials  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xii 
 
LIST OF TABLES 
 Page 
Table 3.1 need analysis questionnaire…………………………………. 44 
Table 3.2 expert judgment of materials questionnaire………………… 45 
Table 3.3 quantitative data conversion (Suharto, 2006)………………. 46 
Table 4.1 The participants/students……………………………………. 47 
Table 4.2 Target needs: lacks………………………………………….. 49 
Table 4.3 Target needs: lacks………………………………………….. 50 
Table 4.4 Target needs: wants…………………………………………. 51 
Table 4.5 Target needs: wants…………………………………………. 52 
Table 4.6 Learning needs: input……………………………………….. 53 
Table 4.7 Learning needs: input……………………………………… 54 
Table 4.8 Learning needs: procedures……………………………….. 55 
Table 4.9 Learning needs: procedures……………………………….. 56 
Table 4.10 Learning needs: procedures……………………………….. 58 
Table 4.11 Learning needs: procedures……………………………….. 58 
Table 4.12 Learning needs: procedures……………………………….. 59 
Table 4.13 Learning needs: procedures……………………………….. 60 
Table 4.14 Learning needs: procedures……………………………….. 60 
Table 4.15 learning needs: setting…………………………………….. 61 
Table 4.16 learning needs: setting…………………………………….. 62 
Table 4.17 learning needs: setting…………………………………….. 62 
Table 4.18 Learning needs: teacher role………………………………. 63 
Table 4.19 Learning needs: teacher role………………………………. 64 
Table 4.20 Learning needs: learner role………………………………. 65 
Table 4.21 Syllabus ................................................................................ 67 
Table 4.21 The expert judgment of unit 1: the appropriateness of 
content………………………………………………………………….. 83 
Table 4.22 The expert judgment of unit 1: the appropriateness of the 
language………………………………………………………………... 84 
Table 4.23 The expert judgment of unit 1: the appropriateness of 
materials presentation………………………………………………….. 85 
Table 4.24 The expert judgment of unit 1: the appropriateness of 
layout ....... ………………………………………………….................. 85 
Table 4.25 The expert judgment of unit 2: the appropriateness of 
content…………………………………………………………………. 86 
Table 4.26 The expert judgment of unit 2: the appropriateness of the 
language…………………………………………………..……………. 87 
  
xiii 
 
Table 4.27 The expert judgment of unit 2: the appropriateness of 
materials presentation………………………………………………….. 
87 
Table 4.28 The expert judgment of unit 2: the appropriateness of 
layout ……………………………………………….............................. 88 
Table 4.29 The expert judgment of unit 3: the appropriateness of 
content………………………………………………………………… 89 
Table 4.30 The expert judgment of unit 3: the appropriateness of the 
language………………………………………………………………... 90 
Table 4.31 The expert judgment of unit 3: the appropriateness of 
materials presentation………………………………………………….. 90 
Table 4.31 The expert judgment of unit 3: the appropriateness of 
layout ………………………………………………….......................... 91 
Table 4.33 The evaluation and revision of unit 1……………………… 93 
Table 4.34 The evaluation and revision of unit 2……………………… 95 
Table 4.35 The evaluation and revision of unit 3……………………… 96 
Table 6.1 Need Analysis Result ............................................................. App. B 
Table 6.2 Expert Judgment Questionnaire For Materials ...................... App. D 
Table 6.3 The result of the expert judgment of materials of Unit 1 
…………………………………………………………………............. 
App. E 
Table 6.4 The result of the expert judgment of materials of Unit 
2…………………………………………………………………........... 
App. E 
Table 6.5 The result of the expert judgment of materials of Unit 
3…………………………………………………………………......... 
App. E 
 
 
 
 
 
 
 
 
 
 
xiv 
 
LIST OF FIGURES 
    
 Page 
Figure 2.1. Accuracy versus Fluency Activities ....................................     13 
Figure 2.2. The Four-stage Pedagogical Model .....................................     14 
Figure 2.3. Components of Task ............................................................     19 
Figure 2.4. A Pedagogical Sequence for Introducing Tasks .................. 33 
Figure 2.5. Grading, Sequencing and Integrating Tasks  ....................... 34 
Figure 2.6  Conceptual Framework ....................................................... 39 
Figure 3.1. The simplified model of the research procedure .......…….. 40 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xv 
 
LIST OF ABBREVIATIONS 
 
BSNP : Badan Standar Nasional Pendidikan (Bureau of National 
Education Standard) 
ESC : English Speaking Club 
R&D : Research and Development 
SKKD : Standar Kompentensi dan Kompetensi Dasar (Standards of 
Competence and Basic Competences) 
SMP IT LHI  : Sekolah Menengah Pertama Islam Terpadu Luqman Al 
Hakim Internasional. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xvi 
 
DEVELOPING APPROPRIATE ENGLISH SPEAKING CLUB 
LEARNING TASKS FOR GRADE VII STUDENTS 
 OF SMP IT LUQMAN AL HAKIM ITERNASIONAL IN THE 
ACADEMIC YEAR OF 2015-2016 
 
Written by: 
Nafi Ashari 
08202241039 
 
ABSTRACT 
 
The objectives of this study were: (1) to identify the needs of grade VII 
students of SMP IT LHI in learning English (2) to identify the learning needs of 
the students of seventh grade of SMP IT LHI, and (3) to develop appropriate 
English Speaking Club learning tasks for grade VII students of SMP IT LHI. 
 The nature of this study is Research and Development (R & D). The steps 
were conducting the needs analysis, developing syllabus, writing the first draft, 
obtaining the experts’ judgments, validating the first draft, and finally writing the 
final draft. This study involved 24 students of the seventh grade students of SMP 
IT LHI as the research subjects. The instruments for collecting the data were 
questionnaires (need assessment questionnaire and expert judgment 
questionnaires). The results of the needs assessment questionnaire were analyzed 
using percentage and the expert judgment were analyzed using descriptive 
statistics. There were two experts involved to review and evaluate the materials. 
The findings of this study are described as follows. (1) The students want 
to improve their ability to use English in daily life communication. They also 
want to master English vocabularies as well as English grammar. (2) The learning 
needs of the students are learning materials of which topics are related to the daily 
lives, dreams, and school environment. They also wanted to carry out the tasks in 
pairs and group discussion.  (3) The developed ESC learning materials are 
appropriate based on the results of expert judgment questionnaire. It was proved 
by the mean values which range from 3.50 (good) to 4.25 (good).  This study also 
suggests that appropriate learning materials should consist of six parts: 
introduction, lead-in, main activities, reflection, summary and list of vocabularies. 
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CHAPTER 1 
INTRODUCTION 
 
A. Background of the Study 
Along with the development of global communication and information era, 
English starts to play an increasingly important role in the global society. The 
Indonesians are starting to realize the significance of it and trying to master 
English as a tool and as an opportunity to support their future development. 
Therefore, the government of Indonesia puts English as a crucial subject in almost 
all education levels. 
To support the teaching of English, the schools in Indonesia, including 
SMP IT (Sekolah Menengah Pertama Islam Terpadu) Luqman Hakim 
International (LHI), provide the facilities as well as the programs that give the 
students an opportunity to develop their English Skills. One of the English skills 
that is considered important for the students is speaking skill. Therefore, SMPIT 
Luqman Hakim Internasional (LHI), as the newly founded school, implements the 
program for developing students speaking skill, namely English Speaking Club. 
English Speaking Club is an additional program for grade VII students in 
SMPIT IT LHI. The aim of this program is to facilitate students to develop their 
speaking skills. The focus of this program is to encourage the students to practice 
and use English in their daily life communication. It is because speaking is 
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considered as one of the indicators of succesfull learning. To support this, the 
school makes a regulation namely English day that obligates the students to speak 
English. 
Since the program was started, both students and teacher have been using 
some materials. The materials are in the form of students‟ workbook and hondouts 
that refer to the Eglish curriculum for grade VII of Junior High school. However, 
the current materials are considered less appropirate in helping students develop 
their skill. For this reason, the teachers are thingking to develop new learning 
materials. In relation to this activity, the researcher conducts research on 
developing leaning tasks fo grade VII students of SMPIT LHI. 
B. Identification of the Problem 
The teacher of English Speaking Club in SPMIT LHI does not use any 
specific materials. The materials are in the form of workbook adopted from 
various books. One of the books adopted by the teacher is Backpack by Pearson 
Longman. The teacher also takes the materials from English learning website such 
as Edhelper, Superteacher, etc. These adopted materials consist of some tasks 
such as monologue and dialogue texts, flash pictures, filling the blank, 
vocabularies enrichment, etc. However, the materials used in this program are less 
appropriate to develop students‟ speaking competence for several reason. 
First, due to the random selection of the materials, the goal of the tasks are 
not presented in the workbook. It is important for the students to know what the 
general goal of the tasks is, not only following teacher‟s instruction. 
Understanding the goals of tasks will benefit the students. They will prepare 
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themselves to achieve the goals of learning by doing arranged activities using 
their background knowledge.     
Second, the instruction of the tasks in the workbook tend to develop 
writing skill. The workbook, as seen in the intructions of the tasks, provides more 
writing activities such as writing dialogues and jumbled sentences without having 
any instructions to act them out. Furthermore, the grammar rules are not presented 
in this workbook. Although grammar is not the main focus in the program, in fact, 
the students need it. 
The next reason is that the inputs of the tasks are not comprehensible 
enough. The workbook does not provide sufficient inputs which reinforce students 
understanding, such as audio materials, a guide of pronouncing English words, 
dialogues, etc. Besides, the explanation of language functions is not provided in 
the workbook. This uncomprehensible inputs make students unable to 
comprehend both oral and written language outside classroom. They are also not 
engaged to the materials inside classroom. 
Furthermore, the audio materials and guides of pronouncing English words 
are not provided in the workbook. The audio materials, as the input of speaking 
activities is very helful for the students. It can be a model of spoken language that 
will be leant by the students. They will learn by identifying, imitating, and 
practising how to pronounce in a fully comprehensible and efficient manner, say 
utterances in a right intonation, and so on. In addition most of the students still 
mispronounce the words and expressions. It is because the phonetics transcription 
is not provided in the workbook.  
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The last reason is that the workbook poorly provide examples and 
illustrations. It only provides one dialogue or monologue in a unit. Meanwhile, the 
students need various examples and illustrations such as listening to dialogue, 
reading or matching, filling the blnaks, and son on, to help them to comprehend 
what they learn.  
For these reasons, it is necessary to develop supplemetary English learning 
materials for the students of SMPIT LHI. 
C. Limitation of the problem 
Based on the identification of the problem, the researcher limits the 
problem on the materials of English Speaking Club in SMPIT LHI. Therefore, this 
study will focus on developing appropriate English Speaking Club learning tasks 
for the first semester of sevent grade students of SMPIT LHI. 
D. Formulation of the Problem 
Based on the background, identification, and limitation to the problem, this 
research is formulated as follows:  
1. What are the ESC leaning needs in SMPIT LHI?  
2. What are the needs of ESC students of SMPIT LHI? 
3. What are the appropriate ESC learning tasks for ESC students of SMPIT Abu 
Bakar? 
E. Research Objective 
Based on the limitation of the problem above, the objectives of this 
research are: 
1. To find out the ESC leaning needs in SMPIT LHI 
5 
2. To find out the needs of ESC students of SMPIT LH 
3. To develop the appropriate ESC learning tasks for ESC students of SMPIT 
Abu Bakar 
F. Significance of the Study 
This study is expected to give some contributions to the English teaching 
and learning as follow:  
1. For English teachers  
This research can help the teacher make the teaching and learning process 
more effectively.  
2. For education 
The research can be one of current references of materials for SMPIT LHI 
3. For the researcher 
The research can develop the researcher‟s ability in developing English 
learning materials 
4. For the students 
The results of this research will be a benefit for grade VII students of SMPIT 
LHI in developing their speaking competence. 
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CHAPTER II 
LITERATURE REVIEW 
 
In this chapter, some theories related to the concepts of teaching English in 
junior high school, listening and speaking, communicative language teaching and 
developing English learning tasks for VII grade students are reviewed. This 
chapter then ends with conceptual framework. 
A. Review of Related Literature 
In this sub chapter some theoretical descriptions of teaching English in 
junior high school, listening and speaking, and. communicative language teaching 
and developing English learning tasks for VII grade students are described. 
1. Teaching English in Junior High School  
a. The Curriculum 
Teaching and learning process at school in Indonesia is regulated by The 
Ministry of Education and Culture. Curriculum performs as the guideline in a 
teaching and learning process. According to The Laws of Education System No. 
20 of 2003, a curriculum includes some ways or methods as manual or learning 
activities in order to achieve some specific educational purposes. 
The latest curriculum released by the government is curriculum 2013. 
However, the implementation of this new curriculum is considered controversial. 
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Among the controversy, the new minister of education, Anis Baswedan turned the 
Curriculum 2013 over the previous curriculum, namely KTSP. As stated in 
ministry of education website, the reasons  of this changing is that the curriculum 
2013 is not ready yet to be implemented and needs to be reviewed and enhanced. 
Due to this new regulation, most of the schools, including SMPIT LHI 
reimplement the previous curriculum, that is KTSP. 
KTSP is an operational curriculum that is developed and done by each 
school based on the context and potential. So that, the implementation of this 
curriculum can be different between one and other schools. The main point is that 
KTSP should consist of goals of the educational level, standard of content, and 
syllabus. 
The teaching-learning of English in SMP is aimed to assist learners to 
achieve the functional level of literacy that is to communicate both in spoken and 
written English to accomplish their daily needs such as reading newspapers, 
manuals or isntructions. According to Standar Isi: 278, English language teaching 
in SMP aims at providing learners to have following skills; 
a) to communicate both in spoken and written language to achieve 
functional literacy level, 
b) be aware of the nature and importance of English to promote national 
competitiveness in the global society, 
c) to understand the relationship between language and culture. 
 
To achieve the goals of English learning and teaching in SMP, the teachers 
should provide the students with learning experiences that promote their both 
spoken and written competence of English. As Harmer (2001: 39) states that 
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“students must be encouraged to respond to text and situations with their own 
thoughts and experience, rather than just by answering questions and doing 
abstract things. In this regard, to support English teaching and learning in 
classroom, SMPIT LHI conducts an English extracurricular program namely 
English Speaking Club (ESC). 
b. English Speaking Club (ESC) in SMPIT LHI 
ESC is an English extracurricular program for grade VII students. Because 
SMPIT LHI is a boarding school, where all of the students study and live at the 
school, the program is conducted after school, usually at 19.30 – 21.00 p.m., once 
a week. There is only one class which consists of 24 students. All of them are 
male. The aim of ESC is to facilitate students to develop their speaking skill and 
to reinforce what the students get in the reguler class, especially speaking. In order 
words, students are encouraged to develop their communicative skills. 
To achieve the goal, there must be an appropriate aprroach applied in the 
ESC. One approach currently used in English language teaching is 
Communicative language teaching. Richard (2005: 2) states that the goal of 
Communicative Language Teaching is the teaching of communicative 
competence. In addition, the essence Communicative Language Teaching is the 
engagement of learners in communication to allow them to develop their 
communicative competence (Savignon, 2002)  
2. Communicative Language Teaching (CLT) 
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 CLT is a set of principles covering goals of language learning, the 
procedures, the leaner‟s role and the teacher‟s role. The central theoretical concept 
in communicative language teaching is communicative competence- being able to 
use a language for meaningful communication (Richards, 2005:1-2). The general 
principles of communicative language teaching methodology can be summarized 
as follows:  
- make real communication as the focus of language learning, 
- provide opportunities for learner to experiment and try out what they know, 
- be tolerant of leaners‟ errors as they indicate that the leaner is building up 
his or her communicative competence, 
- provide opportunities for leaners to develop both accuracy and fluency, 
- link the different skills such as speaking, reading, and listening together, 
since the usually occur together in the real world, 
- let students to induce or discover grammar rules. 
(Richards, 2005:13) 
 Besides, there are also ten core assumptions of current communicative 
language teaching (Richards, 2005:24-25). They Are: 
- Second language learning is facilitated when leaners are engaged in 
interactions and meaningful communication, 
- Effective classroom learning tasks and exercises provide opportunities for 
students to negotiate meaning, expand their language resources, notice 
how language is used, and take part in meaningful intrapersonal exchange, 
- Meaningful communication results from students processing content that is 
relevant, purposeful, interesting, and engaging,  
- Communication is holistic process that often calls upon the use of several 
language skills or modalities,  
- Language learning is facilitated both by activities that involve inductive or 
discovery learning of underlying rules of language use and organization, as 
well as by those involving language analysis and reflection, 
- Language learning is a gradual process that involves creative use of 
language and trial and error. Although errors are a normal product of 
learning the ultimate goal of learning is to be able to use the new language 
both accurately and fluently, 
- Learners develop their own routes to language learning, progress at 
different rates, and have different needs and motivations for language 
learning, 
10 
- Succesful language learning involves the use of effective learning and 
communication strategies, 
- The role of the teacher in the language classroom is that of a facilitator, 
who creates a classroom climate conducive to language learning and 
provides opportunities for students to use and practice the language and 
reflect on language use language learning, 
- The classroom is a community where learners learn through collaboration 
and sharing. 
Referring to the ten core assumptions above, it can be concluded that the 
focus of CLT is on the learners. Therefore the teacher should concern on the 
learner‟s role. In the classroom, some learners tend to be active participants when 
doing whole class activities while other are passive. Those who are being passive 
in whole class activities may join more easily in pair work or they may prefer to 
work on an individual assignment. In short, it corresponds to what Savignon 
(2002:13) argues, “the wider the variety of communicative activities, the greater 
the chance for involving all learners.” 
 By engaging leaners to complete communicative activities, they will use 
language for a variety of purposes in all phases of learning. They are expected to 
use English in the classroom especially as means of communication. It can be 
concluded that learners in CLT must be communicatively active. In the other 
words, the roles of learners in CLT are active participants as well as 
communicators and performers, and teachers should adjust their roles to facilitate 
leaners to communicate. 
 In CLT, teacher has a responsibility for determining and responding to 
learner language needs (Richards, 2001:167). This underlying theory comes from 
the assumptions that language teaching will reflect the particular needs of the 
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target learner. These needs may be in the domains of reading, writing, listening, or 
speaking each of which can be approached through CLT perspective. Curriculum 
or instructional objectives for a particular course would reflect specific aspects of 
communicative competence according to the leaner‟s proficiency level and 
communicative needs (Richards, 2001:163). 
3. Teaching of Speaking 
Teaching speaking involves drawing learners‟ attention to its process, 
skills and outcomes. It also involves providing them with support when they 
speak so that they will not be overwhelmed by demands of the task. Besides, they 
can focus on developing selected aspect of speaking competence each time they 
participate in a speaking task. Furthermore, teacher needs a systematic approach 
to deal with the various aspect of speaking development. Fluency and accuracy 
development in speaking can be applied to all speaking activities that range from 
individual speech to pair work and group discssion. 
a. Cognitive process in speaking 
The following are phases of speech planning and production: 
1. Conceptualisation 
It is a process by which speakers select the information to be conveyed. 
2. Formulation 
To convey the selected information or ideas, speakers have to formulate 
utterance. Having adequate knowledge of grammar and vocabulary, 
therefore, makes the formulation proceed smoothly. 
3.  Articulation 
Formulated utterances are spoken or phonologically encoded through the 
activation and control of specific muscle groups of the articulatory system. 
This process is sometimes equated with speech production, but it is useful 
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to bear in mind that what listeners hear is in fact the outcome of various 
cognitive processes.  
(Bygate, 1998 in Goh. 2007:3) 
 
b. Speaking Skills 
To speak effectively, learners must develop skills in four key areas of 
speaking competence. They are phonological skills, speech function skill, 
interaction management skills and extended discourse organization skills. These 
skills are explained as follows: 
1. Phonological Skills 
Produce accurate sounds of the target language at the phonemic (vowels 
and consonants) and prosodic (stress and intonation) levels 
2. Speech Function Skills 
Use spoken words to perform communicative function, such ash request, 
demand, decline, explain, complain, encourage, beg, direct, warn, and 
agree 
3. Extended Discourse Organization Skills 
Establish coherence and cohesion in extended discourse by using 
established conventionns to structure different types of spoken texts. 
4. Interaction Management Skills 
Manage face-to-face interactions by initiating, maintaining and closing 
conversations, regulating turn-taking, change topics and negotiating 
meaning. 
(Goh. 2007:5) 
 
c. Communications Strategies 
Communications strategies are deliberate ways or plants for solving 
communications problems or enhancing one‟s message (Goh. 2007:7). There are 
three types of communication strategies: 
The first type of strategies is cognitive or psycholinguistic in nature. These 
strategies are used by learners to deal with gaps in their vocabulary 
knowledge when they are speaking. The second group of strategies is for 
interactional purposes and can be classified broadly as reduction and 
achievement strategies. Reduction strategies are deliberate ways of 
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avoiding details in an exchange. Achievement Strategies on the other hand, 
are ways in which leaners ensure that their message is communicated with 
whatever resources they have access to. These also include using 
paralinguistic or non-verbal cues (e.g. gestures and facial expressions), 
appealing to their listeners for assistance, asking questions to check 
comprehension, confirming what is understood and requesting clarification.  
d. Fluency and Accuracy  
One of the goals of CLT is to develop fluency in language use. Fluency is 
natural language use occurring when a speaker engages in meaningful interactions 
and maintains comprehensible and ongoing communication despite limitations in 
his or her communicative competence. Fluency is developed by creating 
classroom activities in which the students must negotiable meaning, use 
communication strategies, correct misunderstandings and work to avoid 
communications breakdowns. 
Fluency practice can be contrasted with accuracy practice, which focuses 
on creating correct examples of language use. Differences between activities that 
focus on fluency and those that focus on accuracy can be summarized as follows: 
Activities Focusing on fluency Activities focusing on accuracy 
 Reflect natural use of language 
 Focus on achieving 
communications 
 Require meaningful use of 
language 
 Require the use of 
communications strategies 
 Produce language that may not be 
 Reflect classroom use of 
language 
 Focus on the information of 
correct examples language 
 Practice language out of 
context 
 Do not require meaningful 
communications 
14 
predictable 
 Seek to link language use to 
context 
 Choice of language is 
controlled 
Figure 2.1. Accuracy versus Fluency Activities (Richards, 2005:14-15) 
To teach leaners to speak accurately and fluently, teacher should consider 
the task sequences which consist of pre-speaking activity that provides vocabulary 
and knowledge input, meaning-oriented speaking activity, language-focused 
activity that directs leaners attention from merely communicating meaning to its 
relationship with language forms, and further practice where leaners have 
opportunities to repeat the fluency task, but with an added emphasis on accuracy. 
The following is a figure of extending fluency task to focus on accuracy. 
    
 
 
 
 
 
 
Figure 2.2. The Four-stage Pedagogical Model proposed by Goh (2007:24) 
4. Developing English Speaking Club (ESC) Learning Tasks for Grade VII 
Students 
a) Needs analysis  
1 
Pre-speaking 
activity: 
Providing 
vocabulary 
and 
knowledge 
input 
2 3 4 
Meaning-
oriented 
speaking 
activity: 
Developing 
fluency 
Language-
focused 
activity: 
Promoting 
awareness of 
form-meaning 
relationships 
in speech 
Further 
practice: 
Developing 
fluent, 
accurate 
spoken 
language 
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Needs analysis are procedures used to collect information about learners‟ 
needs (Richard, 2001:51). Richard adds that the discipline of needs analysis is to 
determine the kinds of communications leaners would need to master when they 
are in specific occupational or educational roles, and the language features of 
particular setting. 
The focus of needs analysis is determine the specific characteristic of a 
language when it is used for specific rather than general purposes. Such different 
might include: 
1) Differences in vocabulary choice 
2) Differences in grammar 
3) Differences in the kind of text commonly occurring 
4) Differences in function 
5) Differences in the need for particular skills 
(Richards, 2001:52) 
Needs analysis in language teaching may be used for a number different 
purposes, for example: 
1) To find out what language skills a learner needs in order to perform a 
particular role, such as sales manager, tour guide, or university student 
2) To help determine if an existing course adequately addresses the needs 
of potential students 
3) To determine which students from a group are most in need of training 
in particular language skills 
4) To identify a change of direction that people in a reference group feel 
is important 
5) To identify a gap between what student are able to do and what they 
need to be able to do 
6) To collect information about particular problem leaners are 
experiencing. 
(Richards, 2001:52) 
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 In addition, Hutchinson and Waters (1987:54) define needs as the ability 
to comprehend and to produce the linguistic features of the target situation. 
Furthermore, they distinguish needs into two categories: target needs, and learning 
needs. The target needs are what knowledge and abilities the learner will require 
in order to be able to perform appropriately in the target situation. The analysis of 
target needs is devided into three points which are necessities, lacks, and wants.  
1) Necessities is defined as the type of needs determined by the demands of the 
target situation. 
2) Lack is the gap between what the learners know already and what they do not 
know 
3) Want is what the learners expect about language area that they want to master. 
The learning needs are what the learner needs to in order to learn. The 
informartion about the learning needs may be in the term of language item, skills, 
strategies, subject knowledge, etc. As the information of the learning needs is 
gethered, there will be further action of the course disigner to make the course 
interesting, enjoyable, and effective. Therefore, the information about learning 
needs will determine how the course is running and the success of the program. 
b) The syllabus    
One of the fundamental questions for language teaching is what language 
is to be taught. In order to specify what language will be though, items are 
typically listed and referred to as syllabus (Basturkmen 2006:20-21). The syllabus 
is specifications and ordering of content of a course. 
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 Richards (2001:38) points out ten components of syllabus. They are: 
1) The purposes 
2) The setting 
3) The role the leaners and the role of their interlocutors 
4) The communicative events 
5) The language functions 
6) The notions 
7) The discourse and rhetorical skills 
8) The variety or varieties of the target language 
9) The grammatical content 
10) The lexical content 
The syllabus must be used in a more dynamic way in order to enable 
methodological considerations, such as interest, enjoyment, learner involvement, 
to influence the content of the entire course design. It is important to be 
considered that leaners interest and involvement to be designed materials are the 
most crucial aspect in the implication of the designed materials itself. It can 
identify whether the designed materials are effective for students or not by seeing 
the interest and involvement of students. 
Prabhu (1983:4 in Richards, 2001:164) argues that the only from of 
syllabus which is compatible with and can support communicational teaching 
seems to be a purely procedural one-which list, in more or less detail, the types of 
tasks to be attempted in the classroom and suggest an order of complexity for task 
of the same kind. Meanwhile, the components of task in the syllabus must be 
taken into account. 
c) Components of task  
There are some definitions of task. A task is a work plan that requires 
learners to process language pragmatically in order to achieve an outcome that can 
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be evaluate in terms of whether the correct or appropriate propositional content 
has been conveyed (Ellis, 2003:16 in Nunan, 2004:3). The leaners then, need to 
pay attention to meaning and make to use of their own linguistic resources in 
doing the task. The task is expected to result in language use, direct or indirect, 
with the way language is used in the real world. 
In the development of task-based language teaching, task is a piece of 
classroom work that involves learners in comprehending, manipulating, producing 
or interacting in the target language (Nunan, 2004:4). He, furthermore, explains 
that the learners should focus on using their grammatical knowledge to express 
meaning. In short, the learners are directed to convey meaning rather than to 
manipulate form. Task should also have a sense of unity, that is being able to 
stand alone as a communicative act in its own right with a beginning a middle and 
end. Like other language activities a task can engage productive or receptive, and 
oral or written skills and also various cognitive follows. 
Candlin (1987 in Nunan, 2004:40) suggest that task should contain input, 
roles, settings, actions, monitoring, outcomes, and feedback. The components of 
task are described as follows. 
Input refers to the data presented for leaners to work on. Roles specify the 
relationship between participants in a task. Setting refers to where the task 
takes place. Actions are the procedures in sub-tasks to be performed by the 
leaners. Monitoring refers to the supervision of the task in progress. 
Outcomes are the goals of the task, and feedback refers to the elevation of 
the task. 
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 Finally, there are six components of tasks proposed by Nunan (2004:41) 
including goals, input, and procedures, teacher role, learner role, and settings. This 
simple model is represented diagramatically below: 
 
Figure 2.3. Components of Task (Nunan, 2004:41) 
 Each component will be briefly describe as follows. 
1) Goals  
Goals are “the vague, general intentions behind any learning task” (Nunan, 
2004:41). Since goals are the basis of any learning task, they may correlate to a 
series of general outcomes (communicative, affective, or cognitive) or may 
directly portray teacher‟s or learner‟s behavior. They may also refer to knowledge 
and skill that the task intends to develop. 
Since the concer of communicative language teaching is on learners, “the 
most useful goal statements are those that related to the student, not the teacher, 
and those that written in terms of observable performance” (Nunan, 2004:44). 
“The learners will give five minutes speaking performance on describing people 
or objects “or” the learners can understand and express asking and giving 
information” are examples of the goals. 
2) Input  
Goals       Teacher role 
Input        TASK     Leaners role 
Procedures        Setting  
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Input is “the spoken, written and visual data that learners work with in the 
course of completing a task. Data can be provided by a teacher, a textbook or 
some other source” (Nunan, 2004:47). The spoken data can be in the form of 
recording, cassettes, or teacher‟s speech while the written data can be in the form 
of recipe, letter, memo, brochures, etc. Pictures or photographs, signs or map can 
be used as visual data. 
Teacher can also use the combination of those three types of input such as 
audiovisual. In EAC, for example, when teacher has already set the goal of the 
task that is greetings and introductions, for example, he or she may provide texts 
in the form of videos or recording and listening scripts as the input of the task. 
3) Procedures  
“Procedures specify what leaners will actually do with the input that forms 
the point of departure for learning task” (Nunan, 2004:52). Widdowson (1987:71 
in Nunan, 2004:524) argues that notion, classroom procedures, should necessarily 
mirror communicative performance in the real world. The teacher, however, 
should pay attention to some factors such as authenticity, accuracy and fluency, 
activity or task types which can motivate students to learn at ease. 
There are three ways of analyzing learning procedures. Task could be 
analyzed in term of: 
a) The extent to which the require to rehearse, in class, the sorts of 
communicative behaviours they might be expected to use in genuine 
communicative interactions outside the classroom, 
b) Skill getting or skill using, and 
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c) Those that focus on the leaner on developing accuracy and those that focus 
on the development of fluency. 
(Nunan, 2004:53-56) 
 When teacher has already set the goal of task, for example, “the learners 
can understand and express greeting and introducing oneself” and has given 
recording to the students as the input of the task, the procedures can be seen as 
follow: 
a) Leaners listen and pay attention to the recording 
b) Then the students figures out expressions of greeting and introduction in 
the recording and drills them 
c) After that, learners repeat what teacher says. 
d) When leaners have understood the expressions, they are asked to practice 
the expressions with their partners. 
e) Leaners ask questions related to the topic 
f) Leaners perform the expressions 
4) Teacher roles 
“Roles refers to the part that learners and teachers are expected to play in 
carrying out learning tasks as well as the social and interpersonal relationships 
between the participants” (Nunan, 2004:64). 
In task completions, the teacher‟s roles should be, for example, as a 
language facilitator, organizer, motivator, feedback giver, and sometimes 
participant. Classrooms are very dynamic places. Although a task completion can 
in some ways be planned, there are occasionally unpredictable occurrences or 
22 
surprises. For this reason, teachers need to be flexible in their roles. A teacher may 
add or change roles in task completion according to the dynamics of the class. All 
teacher roles, after all, aim to facilitate the students‟ progress in some way or 
another (Harmer, 2001:57). 
In procedures of task exemplified above, first teacher gives clear 
instruction what the students are going to do. After that, teacher facilitates active 
learning by giving students opportunities to interact with fellow leaners and with 
teacher. Last, teacher gives feedback to the learners‟ performance. 
5) Learners roles 
Richards and Rodgers (1986 in Nunan, 2004:64) point out that a task will 
reflect assumptions about the contributions that learners can make to the learning 
process. The roles that learners play completing a task very much depend on the 
nature of the task. The roles are generally closely related to the activity of the task. 
As a task may have more than one related activities, the roles that the learners 
play may be varied as well. 
In the task illustrated in the procedures (greeting and introducing others), 
learners have an active, negotiable role and should contribute as well as receive 
when expressing their speech production. In addition, learners are expected to 
interact primarily with each other rather than with the teacher and correction of 
errors may be absent or infrequent on that task. Richards (2001:163) says that 
CLT methodologies consequently recommend that learners learn to see that failed 
communications is a join responsibility and not the fault of speaker or listener. 
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Similarly, successful communication is an accomplishment jointly achieved and 
acknowledged.  
6) Settings  
Setting refers to “the classroom arrangements specified or implied in the 
task. It also requires considerations of whether the task is to be carried out wholly 
or partly outside classroom” (Nunan, 2004:70-71). 
Nunan (2004:71) argues that in considering settings, it is useful to 
distinguish between „mode‟ and „environment‟. Learning „mode‟ refers to whether 
the learner is operating on an individual or a group basis while learning 
„environment‟ refers to where the learning takes place. In accordance with that, 
the setting of the task “The learners will give five minutes speaking performance 
on describing people or objects” is on individual basis while in the task “the 
learners can understand and express greeting and introducing oneself” is on a 
group basis, whereas the learning „environment‟ is in the classroom. 
d) Types of tasks 
In addition to the components of tasks, there are several types of tasks. 
Richards (2001: 162) has proposed the following typology of pedagogical tasks: 
1) Jigsaw tasks 
These tasks involve learners in combining different pieces of information 
to form a whole (e. g. three individuals of groups may have three different 
parts of a story and have to piece the story together). 
2) Information-gap tasks 
These are tasks in which one student or group of students has one set of 
information and another student or group has a complementary set of 
information. They must negotiate and find out what the other party‟s 
information is in order to complete an activity. 
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3) Problem-solving tasks 
Students are given a problem and a set of information. They must arrive at 
a solution to the problem. There is generally a single resolution of the 
outcomes. 
4) Decision-making tasks 
Students are given problem for which there are a number of possible 
outcomes and they must choose one through negotiation and discussion. 
5) Opinion exchange tasks 
Learners engage in discussion and exchange of ideas. They do not need to 
reach agreement. 
More recently, Pattison (1987 in Nunan, 2004: 57-58) sets out seven task 
and activity types. They are: 
1) Questions and answers 
These activities are based on the notion of creating an information gap by 
letting learners make a personal and secret choice from a list of language 
items which all fit into a given frame (e. g. the location of a person or 
object). The activity can be used to practise almost any structure, function 
or notion. 
2) Dialogues and role plays 
These can be wholly scripted or wholly improvised. However, „If learners 
are given some choices of what to say, and if there is a clear aim to be 
achieved by what they say in their role plays, they may participate more 
willingly and learn more thoroughly than when they are told to simply 
repeat a given dialogue in pairs‟. 
3) Matching activities 
Here, the task for learner is to recognizing matching items, or to complete 
pairs or sets. „Bingo‟, „Happy families‟ and „Split dialogues‟ (where 
learners match given phrases) are example of matching activities. 
4) Communication strategies 
These are activities designed to encourage learners to practise 
communication strategies such as paraphrasing, borrowing or inventing 
words, using gesture, asking for feedback and simplifying. 
5) Pictures and picture stories 
Many communication activities can be stimulated through the use of 
pictures (e. g. spot the difference, memory test, sequencing pictures to tell 
a story). 
6) Puzzles and problems 
Once again, there are many different types of puzzles and problems. These 
require learners to „make guesses, draw on their general knowledge and 
personal experience, use their imagination and test their powers of logical 
reasoning‟. 
7) Discussions and decisions 
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These require the learner to collect and share information to teach a 
decision (e. g. to decide which items from a list are essential to have on a 
desert island). 
 
Commonly, there are four types of tasks used in ESC. They are 
information-gap activity, matching activity, dialogues and role plays, and picture 
activity. The example of pictures activity in the developed tasks is describing 
people or objects in a picture. One example of information-gap activity involves a 
transfer of given information from one person to another is “Going Blind” activity 
(Marsland, 1998:77). The language function used in this activity is giving 
instructions. Related to directions, this is not only a useful exercise for 
encouraging students to listen to each in the target language but also good for 
building learner confidence. The procedures can be described as follows: 
1) Teacher sets the classroom arrangements into „a little city‟ where there are 
buildings, roads, shops, T-junction, and crossroads. 
2) Teacher asks for a volunteer and blindfolds him/her with scarf. 
3) Since the classroom is now like a city, teacher explains that blindfolded 
student will be directed to place (shop, office, hospital, etc.) in the city. To 
make this challenging and fun, turn the blindfolded student around two or 
three times to slightly confuse his/her sense of direction. Then the 
blindfolded student must find the place while teacher or the other student 
gives instructions. 
4) When the blindfolded student finds the place, the activity ends. 
5) Other students have the same opportunity to do this exercise. The activity 
is started from the beginning. 
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Matching activities and role plays can be done on a task such as “Lost in 
the Post” (Hadfield, 1999:14). Here, the task for learner is to recognize matching 
item, or to complete pairs or sets. The language function used in this activity is 
asking and giving personal information. It is a whole class activity. The 
procedures can be described as follows:  
1) Pre-tech postman, house, letter, and address with a simple picture on the 
board. 
2) Divide the class into two groups. 
3) Ask one group to come to the front of the class. 
4) The other group should stay in their seats. 
5) Give the seated group a name card each. 
6) Tell the student, “This is your house. This is your name and address.” 
7) The objective of the activity is for all postmen to deliver their letters to the 
right houses. 
8) When the students have finished, teacher changes the roles of the student 
so that postmen become householders.  
Generally, the classification of types of the tasks above aim to develop 
students‟ communicative competence: the ability to use language correctly and 
appropriately to accomplish communication goals. 
5. Instructional Materials 
A wide variety of materials have been used to support communicative 
approaches to language teaching. It is because “practitioners of CLT view 
materials as a way of influencing the quality of classroom interaction and 
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language use” (Richards, 2001:168). Richards also proposes three kinds of 
materials currently used in CLT. They are text-based materials, task-based 
materials, and realia. 
a) Text-based materials refer to textbook. Their table of contents suggests a 
kind of grading and sequencing of language practice unlike those found in 
structurally organized texts and are written around largely structural 
syllabus with slight reformatting to communicative approach. 
b) Task-based materials typically are in the form of one-of-a-kind items: 
exercise handbook, cue cards, activity cars, pair-communication practice 
materials, and student-interaction practice booklets. 
c) Realia refers to the authentic materials such as signs, magazines, 
advertisement, and newspapers, or graphic and visual source around which 
communicative activities can be built, such as maps, pictures, symbols, 
graphs, and charts. 
Richard and Rodgers (2001:29) say the instructional materials, in their 
turns, specify subjects matter content (even where the syllabus exists). They also 
define the intensity of coverage for syllabus items, allocating the amount of time, 
attention, and detail particular syllabus items or tasks require. The instructional 
materials define the day-to-day learning objectives that collectively constitute the 
goals of the syllabus. 
In addition, teaching materials are key component in most language 
programs. Instructional materials generally serve as the basis for much of the 
language input learners receive and the language practice that occurs in the 
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classroom (Richards, 2001:251). It is because learners are seen as possessing 
unique interests, styles, needs, and goals; which should be reflected in the design 
of methods of instruction (Richards, 2001:158). 
Some teacher use instructional materials as their main teaching resource. 
The materials provide foundation for the content lessons, the balance of skill 
taught, and the kinds of language practice students take part in. In other situations, 
materials serve primarily to accompany teacher‟s instruction. For learners, 
materials may provide the major source of contact they have with the language 
apart from teacher. For this reason, the role and uses of materials in a language 
program are significant aspect of language material development. Graves 
(2000:149) states that materials development is the planning process by which a 
teacher creates units and lessons within those units to carry out the goals and 
objectives of the course. In other words, it is the process of making syllabus more 
and more specific. 
a) Course book 
Course book is an instructional material. It is a textbook which provides as 
much as possible the core materials of the course in one book so that it could 
serve as the only book which the learners necessarily use during a course 
(Tomlinson, 2008:9). Such a book usually involves work on grammar, vocabulary, 
pronunciation, function and the skills of reading, writing, listening and speaking. 
Thanasoulas (1999) defines course book as an indispensable vehicle for 
foreign language acquisition whose validity and significance are seldom 
impugned. It provides a certain framework of learning language. Furthermore, 
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course book provides learners with the opportunity to go back and revise. They 
can also use it for self-study and as a reference tool. For teachers, course book is 
extremely helpful. It guides them on what and how to teach, giving them some 
useful advice on the best techniques for presenting the material.  
As material s can only be meaningfully evaluated in relation to their 
intended teaching situation (Richards, 2001:256), consequently, the roles of 
textbook, the criteria of good course book and kinds of material production must 
be taken into consideration. 
b) The roles of course book 
Dudley-Evans and St. John (1998:170-171 in Richards, 2001:251-252) 
suggest that for teachers of ESP course, materials serve the following function: 
1) as a source of language 
2) as learning support 
3) for motivation and stimulation 
4) for reference 
Cunningsworth (1995:7 in Richards, 2001:251) summarizes the role of 
materials (particularly course books) in language teaching as: 
1) a resource for presentation materials (spoken and written) 
2) a source of activities for learner practice and communicative 
interaction 
3) a reference source for learners on grammar, vocabulary, pronunciation, 
and so on 
4) a source of stimulation and ideas for classroom activities 
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5) a syllabus (where they reflect learning objectives that have already 
been determined) 
6) a support for less experienced teacher who have yet to gain in 
confidence 
There are also some advantages of using textbook (Graves, 2000:174). 
They are: 
1) it provides a syllabus for the course. 
2) it provides security for the students because they have a kind of road 
map of the course. 
3) it provides a set of visuals, activities, readings, etc. 
4) it provides teachers with a basis of assessing a student‟s learning some 
texts include tests or evaluation tools, 
5) it may include supporting materials, and 
6) it provides consistency within a program across a given level. 
In short, course book, in general, plays an important factor influencing the 
quality of learning process. It shows the quality of syllabus, materials, time 
regulation that helps learners focus and reach learning objectives. 
In fact, there is no commercial course book will ever be a perfect fit for 
any language program. Two factors are involved in the development of 
commercial course book: those representing the interest of the author, and those 
representing the interest of the publisher (Richards, 2001:254). In accordance with 
that teachers need to know the criteria of good course book. 
c) Criteria of good course book 
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Hutchinson and Waters (1987:107) say that good materials will contain 
interesting texts, enjoyable activities which engage learners‟ thinking capabilities, 
opportunities for learners to use their existing knowledge and skills, and content 
which both learner and teacher can cope with. Graves (2000:156) further suggest a 
list of considerations for developing materials as follows: 
1) make relevant to their experience and background For example: 
learners tell things in their house as a basis for vocabulary 
2) make relevant to their target needs (outside of class) For example: 
learners make a shopping list 
3) make relevant to their affective needs For example: learners come in 
front of the class and describe their idol 
4) engage in discovery, problem solving, analysis For example: learners 
do matching activities 
5) develop specific skills and strategies For example: learners read for 
main idea and then read for specific information 
6) target relevant aspects (grammar, functions, vocabulary, etc.) For 
example: learners work on vocabulary so they can access text and 
speak about it 
7) integrate four skills of speaking, listening, reading, and writing For 
example: learners make a shopping list and do role play as buyer and 
seller 
8) use/understand authentic texts For example: learners read 
announcement text, signs, and make a memo 
9) provide intercultural focus For example: learners compare holidays 
experiences in US and in Bali 
10) develop social awareness For example: learners give opinions and 
facts about their environment 
11) aim for authentic tasks For example: learners make a telephone call 
12) vary roles and groupings For example: learners work in pairs, small 
group, and or whole class activities 
13) vary activities and purposes For example: learners do role play 
14) authentic (texts, realia) For example: learners bring label or 
announcement texts from their surrounding. 
15) varied (print, visuals, audio, etc.) For example: learners listen to 
recording, watch video, describe pictures, etc. 
Good material should provide a clear and coherent unit structure, which 
will guide teacher and learner through various activities in such a way as to 
maximize the chance of learning. The structure of designing materials should help 
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teacher in planning lessons and encouraging learners‟ progress and achievement. 
The following is a six-step procedure which is called as a pedagogical sequence 
for introducing tasks: 
Step 1 Example 
Create a number o schema-building tasks 
that introduce initial vocabulary, 
language and context for the task 
Look at newspaper advertisement 
for renting accomodation. Identify 
key words (some written as 
abbreviations), and match people 
with accomodation. 
Step 2 Example 
Give learners controlled practice in the 
target language vocabulary, structures 
and functions. 
Listen to a model conversation 
between two people discussing 
accomodation option and practise 
the conversation. Practise again 
using the same conversation model 
but information from the 
advertisement in step 1. In the final 
practice, try to move away from 
following the conversation model 
word for word. 
Step 3 Example 
Give authentic listening practice. Listen to several native speakers 
inquiring about accomodation and 
match the conversation with 
newspaper ads. 
Step 4 Example 
Focus learners on linguistics elements. e. 
g. grammar and vocabulary. 
Listen to conversations and note 
intonation contours. Use cue words 
to write complete questions and 
answers involving comparatives 
and superlatives (cheaper, closer, 
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most spacious, etc.) 
Step 5 Example 
Provide free practice Pair works: information gap role 
play, Student A plays the part of 
potential tenant. Make a note of 
needs and then call rental agent. 
Student B plays the part of a rental 
agent. Use ads to offer partner 
suitable accomodation. 
Step 6 Example 
Pedagogical task Group work discussion and 
decission making task. Look at a set 
of advertisements and decide on the 
most suitable place to rent. 
Figure 2.4. A pedagogical Sequence for Introducing Tasks (Nunan, 2004:34) 
In addition to the above model, there is also an alternative approach of 
sequencing tasks called the „psycholinguistic processing‟ (Nunan, 2004:125). He 
summarizes it into ten steps. Within these phases, learners need to perform 
activities which become gradually more demanding. They are comprehension-
based activities, controlled production activities and exercises, and authentic 
communicative interaction and activities. 
Phases Steps within phase 
A. Processing (comprehension) 1. Read or study a text – no other 
response required. 
2. Read or listen to text and give a 
non-verbal, physical response (e. 
g. learner raises hand every time 
key words are heard). 
3. Read or listen to a text and give a 
verbal response (e. g. check-off a 
box or grid every time key words 
are heard). 
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4. Read or listen to a text and give a 
verbal response (e. g. write down 
key words every time they are 
heard). 
A. Productive 5. Listen to cue utterances or 
dialogue fragments and repeat 
them, or repeat a complete 
version of the cue. 
6. Listen to a cue and complete a 
substitution or transformation 
drill. 
7. Listen to cue (e. g. a question) 
and give a meaningful response 
(i. e. one that is true for the 
learner). 
B. Interactive 8. Role play (e. g. having listened to 
a conversation in which people 
talk about their family, students, 
working from role cards, 
circulate and find other members 
of their family). 
9. Simulation/discussion (e. g. 
students in small groups share 
information about their own 
families). 
10. Problem-solving/information 
gap (e. g. in an information gap 
task, students are split into three 
groups; each group listens to an 
incomplete description of a 
family; students recombine and 
have to complete a family tree, 
identify which picture from a 
number of alternatives represents 
the family, etc.). 
Figure 2.5. Grading, Sequencing and Integrating Tasks (Nunan, 2004:126) 
In Short, The standard way of dividing any mini-sequence is into three 
phases: a pre-task phase, a task-proper phase and a follow-up phase (Nunan, 
2004:128) 
The pre-task phase orients the learners to the task, generates interest, and 
rehearses essential language that will be required to complete the task 
while in the task-proper phase learners complete the task. In the follow-up 
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phase they get a debriefing from the teacher, report the results of the task 
back to the class as a whole, and may receive corrective feedback from the 
teacher. This phase may also act as a segue into the pre-task phase of the 
next task cycle. 
 
d) Kinds of materials production 
Once syllabus has been specified, the ESP course designer has to begin the 
task of materials production. This is very important since materials play role in 
managing the teaching-learning process by giving direction through the language 
to be learnt. They can guide teachers and learners to the appropriate activities that 
should happen in the class. There are three kinds of materials production 
presented by Hutchinson and Waters (1987:96). Those are as follows:  
1) select from existing materials: materials evaluation 
2) write your own materials: materials development 
3) modify existing materials: materials adaptation 
e) Materials Evaluation 
Hutchinson and Waters (1987) state evaluation is basically a matching 
process among the needs and possible solutions. It means that considerations in 
evaluating English learning materials should be based on the students‟ needs, 
 Skierso in Tomlinson (1998:221) propose three steps of materials 
evaluation, which are: 
1) Identification of relevant contextual information relating to the students, 
the teacher, the course syllabus, and the institution, 
2) Analysis of the features of the textbook followed by overall rating of the 
text, and, 
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3) The actual judging of the acceptability of the textbook, involving both the 
rating and weighting of specific evaluative criteria. 
This study uses the criteria which are proposed by BNSP (2011) as 
follows: 
1) The appropriateness of the content of the materials. 
The appropriateness of the content is determined by the completeness, the 
depth, and the accuracy of the materials. In addition, the materials should 
refer to the most up to dated resources. 
2) The appropriateness of the language used in the materials. 
The language used should be appropriate to learners‟ proficiency levels, 
understandable and acceptable. Moreover, the text within the materials 
should be coherent and represent the integration of ideas. 
3) The appropriateness of the methodology. 
This item refers to the presentation of the materials. It includes grading 
and sequencing the tasks within the materials. 
4) The appropriateness of the layout of the materials  
The layout covers the description of fonts, text size, and the consistency of 
illustration. 
B. Conceptual Framework 
English language learning and teaching in junior high school (SMP) aims 
for learners to achieve the functional level of using the language (Standar 
Isi:2006). The students are required to use language to meet the needs of daily life 
such as reading newspapers, manuals or instructions. One of the approaches 
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considered effective to achieve the goal of English language learning and teaching 
in SMP is Communicative Language Teaching (CLT). The main characteristic of 
CLT is to engage learners in communication activities so as to allow them to 
develop their communicative competence. Hence, English teachers of SMPIT LHI, 
establish English Speaking Club (ESC) to strengthen the students‟ skills, 
especially speaking skill.  
In relation to the goal of the English language teaching and learning in 
SMP, teachers have a responsibility to prepare the students as much as possible to 
be able to communicate English in the classroom and in the real world outside the 
classroom. Furthermore, teachers need to develop effective EAC materials that 
promote communicative activities for the students. As what Richards (2001:168) 
argues that materials influence the quality of teaching and learning process. 
In developing materials, learners‟ needs and learning needs must be taken 
into consideration. Furthermore, the materials designer should use theories that 
can organize the materials well. Here, the writer used three kinds of materials 
production proposed by Hutchinson and Waters (1987). Besides, the writer used 
model proposed by Nunan (2004), which is task-based and contains goals, input, 
procedure, teacher and learner roles, and settings. The writer also combines the 
four-stage pedagogical model of sequencing speaking lessons and materials based 
on cognitive principles proposed by Goh (2007) and the principles of grading, 
sequencing and integrating tasks proposed by Nunan (2004). Therefore, the 
product of the study was to develop ESC learning tasks for grade VII students of 
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SMPIT LHI. The tasks are then compiled and arranged in the form of ESC course 
book. 
ESC course book is an instructional material that provides the core 
materials of the ESC program and aims to provide tasks in one book, and is 
designed to serve as the only book which the learners sufficiently use. ESC course 
book emphasises work on speaking tasks but supplemented with listening, reading, 
and writing activities as well. 
ESC course book contains tasks and activities that clarify and reinforce 
English lesson the learners have received in classroom. For teachers, ESC course 
book is extremely helpful, as it guides them on what and how to teach, giving 
them some useful advice on the best techniques for presenting the material 
(Thanasoulas, 1999). To ensure the quality, the ESC course book is developed to 
fulfil the criteria of good course book (Graves, 2000:156) as explained before. 
For the purpose of this research, materials development encompasses 
decision about the actual materials – textbook, text, pictures, worksheets, video, 
and so on, as well as the activities students do, and how the materials and 
activities are organized into lessons. The materials development is influenced by 
writer‟s beliefs and understanding about teaching and learning languages, as 
applied in ESC course. In this respect, the process of materials development 
involves deciding how to put teaching principles into practice. The following 
chart is an illustration of the conceptual framework. 
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Figure 2.6. Conceptual Framework 
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CHAPTER III 
RESEARCH METHOD 
 
This chapter discusses methodological steps which are used in this 
research. Therefore, the research design, research subject, research setting, 
research instrument, data collection techniques, data analysis techniques, and 
research procedure will be presented further. 
A. Research Design 
This research is classified as educational Research and Development (R & 
D). Gal, Gall, and Borg (2003) states that R & D is a series of actions accustomed 
to develop educational products and validate by testing those products. They 
suggest that the products will be then systematically field-tested, evaluated and 
refined until they meet specified criteria of effectiveness, quality, or similar 
standards. This research design will be used to develop appropriate English 
Speaking Club (ESC) learning materials for grade VII students of SMP IT LHI 
Yogyakarta. 
B. Research Setting and Subject 
This research was conducted in SMP IT LHI. It is located on Jl. Karanglo, 
Jogoragan Banguntapan, Bantul, Daerah Istimewa Yogyakarta. As the newly 
founded school, it has only two classes of seventh grade (VII A & VII B). For the 
practicality, one of the regular classes, namely VII A, was used as research subject. 
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Class VII consisted of 24 male students and the age ranged from 11 to 13 years 
old. 
C. Research Procedure 
The procedure of this research referred to the system approach model 
proposed by Dick & Carey (1996).  However, the system approach model was 
long and unfeasible to be applied in this research.  Therefore, there was an 
adaptation to make the procedures simpler.  
Figure 3.1: The simplified model of the research procedure 
 
 
 
 
 
The figure above was the simplified model used in this research.  The 
procedures of the research were described as follows. 
1. Needs Analysis 
The needs analysis was administered on July 26
th
, 2015. Its purpose was to 
gather the information of learners‟ needs and learning needs. The data were 
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analyzed as the basis of developing English Speaking Club (ESC) learning 
materials for the grade seven, students of class VIIA of SMP IT LHI Yogyakarta. 
2. Writing Syllabus 
What language areas and knowledge should be learnt by the learners were 
determined in this step. The syllabus which puts the curriculum into words and 
functions as a plan of the units was formulated. The syllabus was made as 
representation of the results of need analysis and as guideline for developing ESC 
materials. Then a unit design was made as the basis for developing the tasks. 
Grading, sequecing, and integrating tasks theories as discussed in the previous 
chapter were used in this step. 
3. Designing Learning Tasks 
The English Speaking Club (ESC) learning tasks were developed based on 
the syllabus.  There were three units which each consisted of 10-12 tasks.  
4. Expert Judgments 
The materials were evaluated by the experts to assess the appropriateness 
of the materials.  The process of assessment was using expert judgment 
questionnaire. The questionnaire was adapted from the criteria of materials 
development proposed by BNSP. The experts were also provided some spaces to 
write their opinion or suggestion.  
5. Revising 
The results of the expert judgment questionnaire were analyzed and then 
used to revise the first draft of the materials. The revisions were based on some 
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categories such as the content, the language, the presentation, and the layout. 
After being revised, the materials were considered as appropriate English learning 
materials for the grade ten students of SMP IT Abu Bakar Yogyakarta. 
6. Writing Final Draft 
After revising the materials based on the exepert‟s judegement, the final 
draft was written. The materials are expected to be more appropirate in this final 
step. 
D. Data Collecting Techniques 
In this study, the data were collected through questionnaires. Firstly, the 
needs analysis questionnaire was used to gather the data of the target and learning 
needs in English. The learners were asked to answer several questions related to 
their characteristics and needs in learning English by choosing one or more 
options from several options provided. However, they were also allowed to give 
other answers related to the questions.   
Secondly, opinions and suggestions from the experts were asked through 
the expert judgments questionnaire to find the appropriateness of the designed 
materials. The expert judgments questionnaires used a Likert scale to collect the 
data. 
E. Research Instruments 
In collecting the data, questionnaires were distributed to the students and 
materials experts.  There were two types of questionnaires used in this research. 
Those were the needs analysis questionnaire and expert judgement questionnaire. 
The need analysis questionnaire was distributed to find out the target needs and 
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the learning needs of the students at SMP IT LHI. Finally, the expert judgment 
questionnaire was proposed to the materials experts to know their opinion about 
the materials. 
 
1. Needs Analysis Questionnaire 
The purpose of this questionnaire was to find out the target needs and the 
learning needs.  In developing the needs analysis questionnaire, this study referred 
to the theory of needs assessment proposed by Hutchinson and Waters (1987) and 
Nunan (2004). 
Table 3.1: Need analysis questionnaire 
Dimensions The purpose of the questions References 
T
a
rg
et
 N
e
ed
s 
   
Lacks  
To find out the gap between learners‟ 
proficiency and the demand of the target 
situation. 
Hutchinson 
and Waters 
(1987) 
Wants 
To find out the learners‟ wants in learning 
speaking. 
Hutchinson 
and Waters 
(1987) 
Dimensions The purpose of the questions References 
L
ea
rn
in
g
 
N
ee
d
s 
Input 
To find out the suitable input for speaking 
learning materials that students want the 
most. 
Nunan 
(2004) 
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Procedures 
To find out the suitable procedures that 
students want the most. 
Nunan 
(2004) 
 
Setting 
 
To find out the desired environment for 
learning writing. 
Nunan 
(2004) 
Hutchinson 
and Waters 
(1987) 
Teacher‟s 
Role 
To find out the role of the teacher in the 
learning process. 
Nunan 
(2004) 
Learner‟s 
Role 
To find out the role of the learner in the 
learning process. 
Nunan 
(2004) 
 
2. Expert Judgment of Materials Questionnaire  
The expert judgment of materials questionnaire was distributed to the experts 
after the first draft materials were developed. The purpose of this questionnaire 
was to know the experts‟ opinions and suggestions towards the materials. The 
organization of the experts‟ judgment in terms of materials is presented below 
(adapted from BSNP‟s Instrumen Penilaian Buku Teks Pelajaran Bahasa Inggris 
SMP/MTs): 
Table 3.2: Expert judgment of materials questionnaire 
No The purpose of the questions References 
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1 
To find out the appropriateness of the content in 
the materials. 
BSNP 
2 
To find out the appropriateness of the language in 
the materials. 
BSNP 
3 
To find out the appropriateness of the materials 
presentation. 
BSNP 
 
F. Data Analysis Technique 
This research was using two kinds of questionnaires, which were analyzed 
differently.  The data of needs analysis questionnaire were analyzed using 
percentages. The expert judgment data analysis used frequencies and descriptive 
statistics. 
Descriptive statistics according to Brown (2001) referred to a set of 
procedures that are used to describe or characterize the answers of a group of 
respondents to numerically coded questions. In this case, central tendency 
measure was used to analyze the data. The central tendency measure which was 
used in the research is the mean.  
In classifying the category of the mean, theory proposed by Suharto (2006) 
about quantitative data conversion was used. The conversion was presented in 
Table 3.3 below. 
Table 3.3: Quantitative data conversion (Suharto, 2006) 
Scales Categories Interval of Mean 
1 Strongly Disagree 1.00-1.79 
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2 Disagree 1.80-2.59 
3 Neither Agree or Disagree 2.60-3.39 
4 Agree 3.40-4.19 
5 Strongly Agree 4.20-5.00 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
 
This chapter presents the findings and discussions of the research. The 
findings on the needs analysis, the syllabus, the first draft, the experts‟ judgment, 
and the final draft of ESC learning materials are further analyzed and discussed. 
A. Findings 
1. Needs Analysis 
Needs analysis was conducted to gather information from participants used 
for making ESC learning materials. A set of questionnaire was used by the 
researcher to collect the data. 
a. The Description of the Participants/Students 
Table 4.1: The participants/students 
 
Group of respondents Average age 
Sex 
Male Female 
Students of class VII 12 24 0 
 
The respondents of this research were students of SMPIT LHI class VIIA. 
The students‟ age ranges from 11 to 13 at the average age of 12 years old. There 
are total 24 students at class VIIA consists of 24 male students. 
b. The Description of the Target Needs 
The description of the target needs can be classified as three parts i.e. 
necessities, lacks, and wants (Hutchinson and Waters, 1987). Necessities are 
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simply matters that targets have to know or achieve considering the situation in 
which the targets would be involved. Meanwhile necessities for junior high school 
students have been defined in standard competences and basic competences, lacks 
and wants of target should be found out through the instruments. 
1) Necessities  
As stated in the standard of competences and basic competences, sevent 
grade students of high school in their first semester should be able to express 
meaning of simple transactional and interpersonal to interact with their 
environment, such as expression of commanding, asking and giving informtion, 
describing someone‟s appearance, etc. There are also expected to be able to 
express meaning of simple oral functional texts to interact with their environment. 
2) Lacks 
Lacks are the targets‟ gap between what they have already known (their 
current proficiency) and will know (the target proficiency). The analyses of the 
target lacks are presented below. 
Table 4.2: Target needs: lacks 
Question Items 
Students‟ choice 
Number 
of choice 
% 
Do you like 
English? 
I strongly like it 8 33,33 
I like it 7 29,16 
I a little bit like it 8 33,33 
I dislike it 1 4,16 
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The question in the table above intends to measure the students‟ interest to 
English. The data shows that the number of the students who strongly like English 
is the same as those who a little bit like English. The number of students who like 
English is also huge, that is 29,16%. However, only one student in the classroom 
dislikes English. It means that the students‟ interest to English is mostly good. 
Table 4.3: Target needs: lacks 
Question Items 
Students‟ choice 
Number 
of choice 
% 
In ESC, 
difficulties you 
may find in doing 
ESC tasks are ..... 
I am unconfident to speak 7 29,16 
I am afraid of making 
mistakes when answering 
questions or speaking 
English 
6 25 
I am ashamed when 
answering and using 
English orally and seen by 
my teacher and my 
classmates 
7 29,16 
I have difficulties in using 
correct English grammar 
8 33,33  
I have difficulties in 
organizing sentences 
8 33,33 
I don‟t know the appropriate 
vocabulary or espression to 
use 
9 37,5 
I have another difficulties 1 4,16 
 
The data above shows that participants have difficulties not only in a 
single area, but also in some other areas. Although the limited understanding of 
appropirate vocabulariy and expression use is the majority (37.5%), the other 
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options cannot be neglected. Thus, the materials did not only focus on making 
students know the aprropriate vocabulary and expression to use, but also other 
difficulties that the students had, yet the priority was still seriously considered. 
3) Wants 
Wants are the targets‟ needs in the learning seen from the targets‟ point of 
view. In short, these are what the targets want from the learning processes. 
Table 4.4: Target needs: wants 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
In ESC, you expect 
ESC materials that 
lead you to .... 
Master English vocabulary 11 45,83 
Master English grammar 8 33,33 
Be able to respond daily 
expressions 
7 29,16  
Be able to differentiate 
expressions formally and 
informally in monologue, 
transactional, and 
interpersonal texts 
4 16,67 
Be able to use expressions 
in formal or informal 
situation 
3 12,5 
Be able to use speech acts 
such as greeting, beginning 
and ending a conversation, 
introducing oneself and 
others, describing things and 
people, etc. 
4 16,67 
Be able to communicate 
orally using English in daily 
life.  
17 70,83 
I have another idea 3 12,5 
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The question in the table above has a purpose to find out the target needs 
in terms of target proficiency. The majority of the participants (70,83%) wanted to 
improve their ability to communicate orally using English in daily life through the 
ESC tasks.  However, the other areas i.e. enriching vocabularies (45,83%) and 
mastering grammar (33,33%) were also considered. 
Meanwhile, targets‟ wants about the materials they would use are 
presented as follows, 
Table 4.5: Target needs: wants 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
In ESC, English 
learning materials 
that you need are 
materials that ..... 
Provide texts (monolog, 
transactional and 
interpersonal texts (dialog)), 
pictures, photos, manuals, 
etc. To support the students 
learning English in four 
skills including vocabulary, 
pronunciation, and grammar 
14 58,33 
Provide related vocabulary 7 29,16 
Provide the phonetic 
transcription of English 
vocabulary 
9 37,5 
Provide grammar as stated 
in the curriculum 
7 29,16 
Provide speaking exercises 
as stated in the curriculum 
9 37,5 
Give the students 
opportunity to communicate 
formally or informally in the 
classroom 
4 16,67 
Provide practices to 
comprehend certain texts 
5 20,83 
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Provide writing exercises in 
English 
5 20,83 
I have another idea 1 4,16  
 
The table above illustrates the needed materials for the students. It can be 
seen from the table above that most of the class (58,33%), wanted a materials that 
provide texts (monolog, transactional and interpersonal texts (dialog)), pictures, 
photos, manuals, etc. Besides, 37,5% of them need the materials that speaking 
exercises and phonetics transcription of English vocabulary. However, the 
researcher also considered mastering grammar and enriching vocabularies so that 
the materials would be comfortable for the participants. 
c. The Description of Learning Needs 
1) Input 
Input refers to type of data which will be used in learning English. The 
tables below presented the desired inputs of the targets. 
Table 4.6: Learning needs: input 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
What kind of ESC 
input do you like? 
Dialogues 8 33,33 
Monologues   
Newspaper articles, 
magazines, internet 
6 25 
Course book 2 8,33 
Pictures 9 37,5 
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Listening transcript 5 20,83 
Phonetics transcriptions 5 20,83 
English grammar 5 20,83 
Maps 2 8,33 
instructions/manual 3 12,5 
Announcement   
Signs   
Short messages 1 4,16 
Greeting cards   
I have another idea   
 
The table above shows what kind of inputs that participants want. The data 
shows that 37,5% answers for that question is pictures, 33,33% is dialogue, and 
25% is articles from internet, magazine, and newspaper. As a result, those three 
inputs were used as main input for the materials. 
Table 4.7: Learning needs: input 
  Questions Items 
Students‟ choice 
Number 
of choice 
% 
What kind of ESC 
topics do you like? 
Topic which is related to 
school environment 
7 29,16  
Topic which is related to the 
internet 
6 25 
Topic which is related to 
idols/artists 
5 20,83  
Topic which is related to 
friendship 
2 8,33  
Topic which is related to 11 45,83  
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dreams 
Topic which is related to 
daily life 
13 54,16  
I have another idea   
 
The previous question found out about what kind of topic that participants 
wants. From the data, it can be concluded that daily life (54,16%), dreams 
(45,83%), and school environment (29,16%) are topics that the majority of the 
students are interested in. Consequently, the input in the materials will use those 
topics. 
2) Procedures 
Procedures specify what learners will actually do with the inputs that form 
the point of departure for the learning task. Below are the results of the analysis of 
questionnaire in terms of procedures. 
Table 4.8: Learning needs: procedures (Listening Activities) 
  Questions Items 
Students‟ choice 
Number 
of choice 
% 
In ESC, what kind 
of listening 
activities do you 
want? 
Listening to a monologue and 
or dialogue and then deciding 
True or False statements 
related to the texts 
6 25 
Listening to a monologue and 
or dialogue and then filling 
the blanks 
3 12,5 
Listening to a monologue and 
or dialogue and then 
discussing content of 
monologue and or dialogue in 
7 29,16 
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pairs 
Listening to a monologue and 
or dialogue and identifying 
key vocabulary 
4 16,67 
Listening to a monologue and 
or dialogue and then 
identifying usefull 
expressions 
1 4,16 
Listening to a monologue and 
or dialogue and then 
identifying its grammar 
2 8,33 
Listening to a monologue and 
or dialogue and then 
responding orally 
4 16,67 
Listening to a monologue and 
or dialogue and then 
responding in writing 
6 25 
I have anothre idea   
The listening activities that the targets want from this material are shown 
by the table above. From the data, it can be seen that there is no one clear 
dominant option. The result is the most of all options were considered as the 
listening activities in the material. There are 7 students (29,16%) wanted to listen 
to a monologue and or dialogue and then discuss the content of the  monologue 
and or dialogue in pairs. The other options are listening to a monologue and or 
dialogue and then diciding true or false statements related to texts (25%), listening 
to a monologue and or dialogue and then responding in writing (25%). 
Table 4.9: Learning needs: procedures (Speaking Activities) 
Questions Items 
Students‟ choice 
Number % 
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of choice 
In ESC, what kind 
of speaking 
activities do you 
want? 
Sharing opinion and ideas 
with classmates 
5 20,83  
Understanding and 
responding a telephone 
conversation 
1 4,16  
Describing pictures orally 6 25  
Describing process 1 4,16  
Practicing a simple dialogue 
or monologue 
6 25  
Doing information-gap 
activity 
5 20,83  
Doing role-play 6 25  
Discussing the materials 
between teacher and student 
4 16,67  
Telling daily activities 3 12,5  
Doing games 12 50  
I have another idea 1 4,16  
The data above shows that 50% of the students want to do a game in doing 
speaking activities. 25% of them thought that the speaking activities are in the 
form of practising a simple dialogue or monologue, doing role-play and 
describing pictures orally. Whereas 20,83% of them wanted to share ideas and 
opinions with the classmate. 
Table 4.10: Learning needs: procedures (Reading Activities) 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
To reinforce my 
speaking skill, I 
Reading a text and 
determining the main idea 
14 58,33  
58 
want to do reading 
activities such ... 
Reading a text and 
determining detail 
information 
6 25  
Getting a meaning from a 
certain term in English 
7 29,16  
Defining the synonym of 
certain words 
3 12,5  
Reading a certain text and 
answering the following 
questions 
3 12,5  
Reading a short text and 
making conclusion 
5 20,83  
I have another idea 1 4,16  
The table above shows that most of the students wanted to read a text and 
determine the main idea to reinforce their speaking skill (58,33%). There are 7 
students (29,16%) wanted to get meaning from a certain term in English. 25% of 
them (6 students) want to read a text and determine detail information. 
Table 4.11: Learning needs: procedures (Writing Activities) 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
To reinforce my 
speaking skill, i 
want to do writing 
activities such 
as .....  
Arranging jumbled 
sentences into a text 
8 33,33  
Completing the blanks in a 
text 
9 37,5  
Writing a dialogue 6 25  
Writing a paragraph for 
about 50-100 words 
2 8,33  
Arranging jumbled 
sentences into a paragraph 
2 8,33  
Reviewing a text on a 4 16,67  
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certain topic 
Writing by paying attention 
to the punctuations 
3 12,5  
Writing a monologue text 3 12,5  
Writing a dialogue text 4 16,67  
I have another idea   
The writing activities wanted by the students to reinforce their speaking 
skill based on the data above is completing the blanks in the text. 9 students 
(37,5%) choose this activity. Besides, 33,33 % of them wanted to arrange jumbled 
sentences, and 25 % of them (6 students) want to write a dialogue. 
Table 4.12: Learning needs: procedures (Vocabularies Activities) 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
To reinforce my 
speaking skill, I 
want to do 
vocabularies 
activities such as ... 
Matching 4 16,67  
Categorizing a sort of words 5 20,83 
Completing a text with 
available words 
4 16,67  
Looking for synonym and 
antonym 
6 25  
Doing English puzzle 7 29,16  
Applying words in the 
context 
2 8,33  
Identifying part of speech 
(verbs, Adjectives, Adverbs, 
Noun, etc) 
8 33,33  
Spelling the words correctly 6 25  
I have another idea   
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The question in the table above has a purpose to find out what the students 
want to do in vocabulary activity to reinforce their speaking skill. The majority of 
the participants (33,33%) wanted to identify part of speech and 29,16% of them 
wanted to do English puzzle.  In addition, there are 6 students (25%) who wanted 
to look for synonym and antonym. 
Table 4.13: Learning needs: procedures (Pronunciation Activities) 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
To reinforce my 
speaking skill, I 
want to do 
pronunciation 
activities such as .... 
Pronouncing words/ 
sentences in correct 
intonation  
14 58,33  
Identifying sound of English 
“words” correctly 
7 29,16  
Pronouncing a word, a 
phrase, and a sentence 
correctly 
7 29,16  
Paying attention to the stress 
in pronouncing words 
4 16,67  
I have another idea    
From the data above, it can be seen that most of the students (58,33%) 
wanted to pronounce words/sentences in correct intonation. The other, 29,16% of 
them wanted to identify sound of English words correctly as well as pronounce a 
word, phrase, and sentence correctly. 
Table 4.14: Learning needs: procedures (Grammar Activities) 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
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To reinforce my 
speaking skill, I 
want to do 
grammar activities 
such as ... 
Memorizing the formulas of 
tenses 
2 8,33  
Memorizing the formulas of 
sentence pattern 
5 20,83  
Practicing speaking, writing 
by paying attention to the 
tenses 
12 50  
Doing exercises according 
to grammar that is being 
learned 
12 50  
I have another idea    
The table above shows that there are grammar activity wanted by the 
students for the most. Practicing speaking by paying attention to tenses, and doing 
exercises according to grammar that is being learnt are two activities that were 
chosen by 50% of the students. 
3) Setting 
Settings refer to the situation or condition in learning writing. The preferred 
settings of students of are presented below. 
Table 4.15: learning needs: setting 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
The settings I need 
in ESC are ........ 
In the classroom with sitting 
arrangement as in the 
morning class 
2 8,33 
In the classroom with varied 
seating arrangement 
8 33,33  
Sometimes outside the 
classroom which is still in 
the school area 
14 58,33 
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I have another idea 6 25  
The table above shows the desired settings desired by the students to carry 
out the tasks. From the table, there were 58,33% of the students who wanted to do 
the activities outside classroom which is still in the school area. 33,33% of them 
wanted to do the activities in classroom with varied seating arrangement. 
Table 4.16: learning needs: setting 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
I prefer to do ESC 
tasks ...... 
Individually 7 29,16  
In pairs discussion 5 20,83  
In group discussion 19 79,76 
I have another idea   
 
The table above shows that mostly students wanted to do the task in group 
discussion (79,76%). 29,16 of them wanted to do individually, and 20,83 of them 
wanted to do the task in pairs. 
Table 4.17: Learning needs: setting (the number of the task in a unit) 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
How many 
effective tasks 
should be in a 
unit? 
12 – 15 tasks 16 66,67  
15 – 18 tasks 2 8,33  
More than 18 tasks 1 4,16  
I have another idea 5 20,83  
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In the terms of the number of the tasks wanted by the students in a unit, the 
table above shoes that most of students wanted 12-15 tasks in unit (66,67%). 
Therefore the activities were suited with this situation. 
4)  Teacher Role 
Teacher role refers to the types of functions teachers are expected to fulfill. 
The following table presents the results of the questionnaire which asked the 
desired teacher role of the students. 
Table 4.18: Learning needs: teacher role 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
In ESC, the 
teacher roles are .... 
Instructor 3 12,5  
Observer 4 16,67  
Observer and participant 2 8,33  
Facilitator 1 4,16  
Motivator 13 54,16  
Communicative one 6 25  
Teacher who gives feedback 
on students‟ competence 
3 12,5  
Teacher who monitors 
development of students‟ 
language acquisition 
6 25  
Teacher who gives chance 
to share and discuss 
10 41,67  
I have another idea 1 4,16  
The question above is to find out what the students wanted the teacher to 
do during the activities. The students thought that the teacher should be a 
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motivator (54,16%) as well as be a teacher who gives a chance to share and 
discuss (41,67%). The teacher also should monitor the development of students‟ 
language acquisition (25%).  
Table 4.19: Learning needs: teacher role 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
How should 
teacher speak in 
the class? 
In English 2 8,33 % 
In Bahasa Indonesia 5 20,83 
% 
Bilingual (English and 
Bahasa Indonesia) 
20 83,33 
% 
I have another idea 1 4,16 % 
From the table above, it can be concluded that the majority of the students 
(83,33%) wanted the teacher to speak in bilingual, that are English and Bahasa 
Indonesia. 
5) Learner Role 
Learner role refers to what the learners need to do in completing the task. 
The following table shows the preferred role of the students in this study. 
Table 4.20: Learning needs: learner role 
Questions Items 
Students‟ choice 
Number 
of choice 
% 
What should 
students be in 
teaching and 
learning process? 
Passive participants   
Active participants 11 45,83  
Listeners and performers in 
the class 
4 16,67  
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Participants who listen and 
do teacher‟s instructions 
8 33,33  
 Participants who are 
creative organizing 
information to solve 
problems 
6 25  
 I have another idea   
 
 Referring to data above, there is no any student who wanted to be a 
passive participant. Most of them (45,83%) wanted to be active participants. In 
addition, 33,33 % of them wanted to be the participants who listen and to the 
teacher‟s instruction. 
2) Syllabus 
 After analyzing learners‟ needs and learning needs, the syllabus that puts 
the curriculum into words and functions as a plan of the units was formulated. The 
syllabus was made as a representation of the result of need analysis and as a 
guideline for developing ESC materials.  
 In developing materials, the syllabus then was written based on goals 
asserted in the standard content for SMP grade VII students that is to reach the 
functional literacy level. The goal is split in to standard of competence, and basic 
competence. There are 12 standards of competence and 26 basic competences for 
grade VII students. 
 Although English Speaking Club is an extracurricular program, the 
materials must refer to the standard of competences and basic competences stated 
in the curriculum. The basic competence put in the syllabus, how ever, does not 
follow orderly as what is stated in the curriculum. Therefore, the basic 
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competence number 1.2 and 8.2 were choosen. These basih competence were 
further developed into three units of ESC materials. Each unit consist of 10-12 
tasks. 
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